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INTRODUCTION
For instruction librarians, collaborating with faculty
colleagues is critical to success. In order to effectively integrate
and align information literacy outcomes with existing curricula,
we rely on the relationships that we develop and maintain with
our faculty colleagues. The importance of faculty collaboration
is underscored in Association of College & Research Library
(ACRL) documents such as the ACRL Standards for
Proficiencies for Instruction Librarians and Coordinators and
the Guidelines for Instruction Programs in Academic Libraries.
In each of these documents, though, our faculty colleagues are
described as classroom faculty or teaching faculty, but are not
discussed beyond this. Because of the increasing diversity of
the types of teaching roles at institutions of higher education in
the United States, we need to acknowledge that the faculty with
which we work are not a homogeneous group, but are rather a
group of individuals with a variety of goals, identity, and
challenges. More specifically, we need to invest time learning
more about a particular type of faculty member with which we
frequently work: the contingent faculty member.

CONTINGENT FACULTY
At many colleges and universities, growing numbers
of contingent faculty members are moving into the instructional
neighborhood. The American Association of University
Professors (AAUP) defines contingent faculty as adjuncts,
postdocs, teaching assistants (TAs), non-tenure-track faculty,
clinical faculty, part-timers, lecturers, instructors, or nonsenate
faculty (“Contingent faculty positions,” n.d.). The AAUP also
states that contingent faculty all “serve in insecure and
unsupported positions…and they are the vast majority of US
faculty today” (“Contingent faculty positions,” n.d.). Indeed,
over 70 percent of all instructional staff positions at institutions
of higher education in the United States are non-tenure-line
faculty (“Background facts,” n.d.). AAUP data indicate that
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contingent faculty usually teach basic core courses, which
again, are often the ones that are targeted for the integration of
foundational information literacy skills (“Background facts,”
n.d.). In some contexts, such as at large, state institutions such
as Virginia Tech and Penn State, contingent faculty are the
overwhelming majority of faculty with which librarians work at
the foundational level. At both Virginia Tech and Penn State,
introductory writing and composition classes represent the main
entry point for information literacy skill-building; at both
Virginia Tech and Penn State, zero tenure-line faculty teach
these introductory writing and composition courses. At both
institutions, instructors for these courses include an even mix of
graduate teaching assistants and lecturers.
As instructors for many core undergraduate courses
such as first year writing, general education, and English
courses, contingent faculty represent overwhelmingly
important collaborators in our mission to build and scaffold
effective programs in learning and information literacy. We
need to partner with them to create meaningful learning
experiences and assignments that will form the foundation of a
strategic information literacy program. Contingent faculty,
though,
have
their
own
unique
needs
and
perspectives. Graduate teaching assistants, for example, are
novice teachers and budding researchers; as such, they might
not fully understand librarians’ roles and expertise or might lack
clear goals for a library workshop. Similarly, adjuncts may feel
isolated in their work and lack the resources to recognize the
bigger picture of how students engage with ideas about
research, writing, and information literacy. Other challenges
that contingent faculty may face include: teaching
simultaneously at more than one institution; lacking access to
resources such as health insurance, retirement options,
technology support, professional development, and office
space; and not feeling as protected by academic freedom as their
tenure-line faculty counterparts (“Background facts,” n.d.).
These unique needs and perspectives may appear as barriers to
successful collaboration and in building a strong foundation for
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an information literacy program. However, by reaching over
the fence and working to understand the needs of our contingent
faculty neighbors, librarians have the opportunity to
simultaneously support the growth of the individuals who serve
in these contingent faculty roles and develop stronger, more
strategic information literacy instruction programs.

A FAMILIAR SCENARIO
During our workshop at the LOEX 2016 conference,
we used a scenario and a series of reflection questions (see
Appendix) to encourage participants to explore the
characteristics and needs of contingent faculty members,
develop effective strategies for collaborating with contingent
faculty, and reflect on the landscape of instructional partners at
their home institutions. The following scenario is fictional, but
it may seem familiar to many readers, as this scenario touches
on the increasing numbers of graduate teaching assistants,
lecturers, and other adjunct instructors who teach the
foundational, entry-level writing and general education courses
that are often targeted for information literacy integration.
Amanda is the library instruction coordinator at
Central Virginia University (CVU). She works with
the English department to schedule library workshops
for English 101 classes. This is a huge part of CVU’s
instruction program as they usually teach over 150
English 101 sessions a year. Because of their
involvement in this program, librarians are able to see
over 75% of all first-year students and help these
students develop a solid understanding of library
resources before the students move forward in their
academic careers.
However, in the last few semesters Amanda has
noticed some changes to this program. As English
professors have retired and undergraduate enrollment
has increased, more English classes are being taught
by graduate teaching assistants (TAs) and adjunct
instructors. Many TAs have never taught before and
most have not yet developed a relationship with any of
the librarians. Similarly, many of the adjuncts are new
to CVU and are unfamiliar with the library’s
instruction program.
With these changes in the English department’s
instructional neighborhood, Amanda has had
increasing difficulty scheduling one-shot instruction
sessions and communicating with faculty. The number
of instruction sessions for English 101 has dropped
and the other instruction librarians are complaining
that classes are coming into the library for their
sessions without a related assignment, without being
prepared for the session, and often without their
instructor.
During an instruction team meeting, the librarians start
complaining about this situation, and the discussion
becomes heated as the librarians vent their frustrations
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about the challenges of working with TAs and
adjuncts. Amanda realizes that something big needs to
change. How should Amanda move forward?

STRATEGIES FOR COLLABORATING WITH
CONTINGENT FACULTY
The librarians in our scenario expressed a great deal of
frustration about working with contingent faculty members,
which may be a more familiar response than we would like to
admit. When faced with communication and collaboration
challenges, we may have a tendency to place blame on our
contingent faculty partners. However, this attitude only leads us
to more frustration. To develop more effective approaches, we
asked session participants to consider the ways in which
Amanda and her team could help mitigate some of the issues
that contingent faculty at their institution face. We also asked
them to reflect on opportunities for the librarians in the scenario
to come together with their contingent faculty collaborators,
align their goals, and move forward. In order to make these
connections, we need to take an empathetic approach. We need
to explore the characteristics and needs of our learning partners
as we develop new collaboration strategies.
During the session, we framed this approach as
meeting our teaching neighbors where they are, both literally
and figuratively. On a very practical level, librarians can begin
by seeking out existing communication structures and
departmental professional development. If we can identify the
places that contingent faculty colleagues already look to for
support, we are more likely to reach them. For example, at
Virginia Tech, all TAs in the first-year writing program move
through a training cycle and are mentored in small cohort
groups by faculty advisors. Librarians have been able to
integrate with this training, meeting with each of these small
groups at the beginning of the spring semester when new TAs
are just starting to teach for the first time.
In terms of more figurative ‘meetings,’ instruction
librarians can build connections by focusing on the challenges
and student learning goals they share with faculty colleagues.
For example, Cox and VanderPol (2005) suggested framing
conversations with graduate teaching assistants and part-time
instructors around common instructor concerns and student
challenges with research assignments, including source
evaluation and integration. Articulating shared goals and
challenges, especially with those who may be unfamiliar with
collaborating with librarians, gets us on the same team and
working from a shared space. As we build relationships, we
can also look for opportunities to recognize and draw on the
unique experiences and skills of our collaborators. We may be
partnering with adjunct instructors who have worked at
multiple institutions and can offer insights from those
programs. Or, we may be working with very new instructors
who are excited to try new things in the classroom and are
looking for collaborators.
As we build towards these collaborative relationships,
librarians need to be sensitive to the pressures and limited
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resources that many contingent faculty members face. At
LOEX 2016, while brainstorming more empathic strategies,
session participants discussed offering space in the library for
instructors who may not have their own offices in which to
work and meet with students, reconsidering policies for
instruction requests, and developing toolkits of materials for
contingent faculty members. Participants also discussed
developing marketing materials specifically for a contingent
faculty audience and carefully timing communication.

BRINGING IT HOME
With many potential strategies in mind, developing
actionable goals can be challenging. To focus our conversations
and help session participants to find clear takeaways, we asked
them to identify one thing they could do to learn more about the
contingent faculty collaborators on their campuses and one
thing they could do to strategically integrate collaboration with
contingent faculty into their own information literacy programs.
The focus areas identified during the workshop included
finding out more about the kinds of faculty members in their
teaching neighborhoods and having conversations with
librarian colleagues about common contingent faculty needs in
order to start meeting these needs on a more strategic and
programmatic level. These strategies mirror some of our own
approaches at Virginia Tech and Penn State.
At both Virginia Tech and Penn State, our own efforts
to more intentionally engage with TAs and contingent faculty
members in introductory courses began with attempts to get a
sense of who our partners are. This exploration of our partners
helped us focus our endeavors to meet our partners where they
are. For example, at Virginia Tech, conversations with writing
program leaders led to embedding librarians within
departmental training for TAs, developing a teaching toolkit for
TAs and new instructors, and offering new consultation
services related to pedagogy, instructional design, and
information literacy. The toolkit includes sample lesson plans,
links to videos, and other materials, all of which help librarians
to approach discussions with contingent faculty about
collaboration
opportunities
(http://guides.lib.vt.edu/
1106toolkit). When teaching a workshop for a TA’s class, we
make an effort to meet in person to discuss all of these things in
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greater depth. In combination with librarian visits to TA
cohorts, the teaching toolkit also helps us to facilitate a train the
trainer model in which instructors incorporate information
literacy into their own courses. In these ways, our partnerships
allow us to more strategically engage with first year programs.
As we continue to deepen our partnerships with
contingent faculty colleagues at Penn State and Virginia Tech,
building relationships and seeking opportunities to further
understand our colleagues and their needs remain paramount.
When we recognize that our teaching neighbors represent
diverse identities, needs, and goals, we approach new
opportunities to develop stronger information literacy programs
and stronger teaching communities around them.
__________________________________________________

REFERENCES
American Association of University Professors. (n.d.).
Background facts on contingent faculty. Retrieved
from
https://www.aaup.org/issues/contingency
/background-facts
American Association of University Professors. (n.d.).
Contingent faculty positions. Retrieved from
https://www.aaup.org/issues/contingency
Association of College & Research Libraries. (2007). ACRL
standards for proficiencies for instruction librarians
and coordinators. Retrieved from http://www.ala.org/
acrl/standards/profstandards
Association of College & Research Libraries. (2011).
Guidelines for instruction programs in academic
libraries. Retrieved from http://www.ala.org/acrl/
standards/guidelinesinstruction
Cox, J. L., & VanderPol, D. (2005). Promoting information
literacy: A strategic approach. Research Strategies,
20(1/2), 69-76. doi: 10.1016/j.resstr.2005.07.003.

LOEX-2016

151

APPENDIX
Workshop Worksheet
Part 1: Common characteristics and needs
What types of information should Amanda and her colleagues gather from and about their teaching partners who also
happen to be contingent faculty?

What kinds of challenges or needs might be impacting the contingent faculty in the scenario?

Part 2: Effective strategies
Are there any ways that Amanda and her team can help mitigate some of the issues that contingent faculty at their
institution face?

Can you identify any opportunities for Amanda, her colleagues, and their contingent faculty collaborators to come
together, align goals, and move forward?

Part 3: When you return to your office on Monday
What is one thing that you can do that can help you learn more about the contingent faculty collaborators on your
campus?

What is one thing that you can do to strategically integrate collaboration with contingent faculty into your information
literacy program?
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